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INTRODUCTION

TEACHING IN ENGLISH IN HIGHER EDUCATION:
LANGUAGE AND METHODOLOGY

Teaching in English as a non-native speaker can present many
opportunities, but also many challenges, not least of all the
management of lectures and teaching situations. It can sometimes
be difficult to put your finger on the right words to explain your
grading system, to give constructive feedback or to reframe a
student’s answer in an oral exam. The first chapter of these cards
gives you a bank of phrases and expressions to help bridge this
gap. They cover a wide variety of situations that may arise when
teaching in English in higher education.

We also know that learning in English presents challenges for
non-native speaker students, and teachers need to take this into
account when preparing their courses. Traditional teacher-led
lectures are not the most effective way to teach as they rely
primarily on students being receptive (i.e. listening and reading).
However, research shows that students also need opportunities to
produce language (i.e. speaking and writing) in order to understand
and appropriate the course material and to be able to pass an exam.
As such, lectures need to be underpinned by structured tasks that
ensure that students have mastered the key language to follow the
course, to complete tasks and sit exams. For many teachers, this
almost certainly means making changes to the way they teach; they
need to reduce the time spent lecturing and create activities which
encourage the students to participate more actively and help to
support their language development. For this reason, the second
chapter of the cards outlines the main principles of interactive
CLIL teaching (Content and Language Integrated Learning), along
with concrete ideas and strategies that you can apply in your own
practice.
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THE TEA PROJECT

These cards were drawn up by the TEA Project, the CLIL support
programme of the Université libre de Bruxelles. We offer tailored
support comprising of language and methodology lessons to any
professor, lecturer, teaching assistant, department or faculty that
teaches in English. We aim to strengthen our participants’ linguistic
competence and to help them to adapt their pedagogical approach
to deliver effective, engaging teaching in English.

Thanks to Marjorie Castermans and Jennifer Valcke for their
contributions to early versions of the cards.

Thanks also to Guillaume Gabriel for the graphic design and to
Julien Di Pietrantonio for the logo.

Contact us for more information at: tea.project@ulb.be
Take a look at our website: teaproject.ulb.be

Laura Calabrese

Nell Foster
Kelsey Hull

The TEA Project is funded by a ULB FEE (Fonds d’Encouragement pour I'Enseignement).
The cards were printed with the support of the ULB Année des Langues.
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¢ Hello/ Hithere! @ I'll be teaching you (...)
this year.
¢ Good morning/
Good afternoon everyone! € WEe'll be seeing each other
once / twice a week.
€ My nameisMr./Mrs./Ms (...).
€ The course is worth (...)

€ My name is Jane Dubois. ECTS, whichis equal to(...)
contact hours/ (...) hours of
€ I'myour new (...) teacher / exercises/ (...) of laboratory
teaching assistant. work /(...) of personal work.
TJew
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1.2 ATTENDANCE & PUNCTUALITY

¢ | will take attendance at the ¢ Where have you been?
beginning of every session.
€ We started ten minutes ago.
¢ Attendance is compulsory.
€ What have you been doing?
¢ If you miss a class, you need
to provide a medical ¢ Did you miss your bus?
certificate.
¢ Did you oversleep?
€ | will now take attendance.
¢ Don't let it happen again.
¢ What’s wrong with Jim today?

€ Why were you absent last
Friday?
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1.3 STARTING THE LESSON

¢ Settle down quickly please; ¢ Let’s begin the class /
let’s get started. the practical / the lab/
the exercise now.
¢ Let’s just recap on what
we did last lesson. ¢ |s everybody ready to start?

¢ Think back to the last session. € | hope you are all ready for
your first practical session /

€ What were the mainissues/ the guest lecturer.
concepts we worked on in the
last lesson? ¢ | think we can start now.
¢ Let’s start with awarm-up ¢ Let’s get down to work.
activity. What do you know
about (...)?
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A
1.4 NOISE MANAGEMENT

¢ I'm waiting for you to be ¢ If you are talking to your
quiet. neighbour, it is really hard
for the others to hear what
¢ We won't start until everyone I’'m saying.

settles down.
¢ Canyou all hear me?
¢ Settle down now so we can
start. ¢ Do you need me to use
the microphone?
€ Could you please stop talking

and be quiet? ¢ Canyou speak up? | can’t
hear you.
€ Once everyone is paying
attention, we can start the ¢ Canyou speak a bit louder
lesson / session / lecture / lab. so the people at the back
can hear?
¢ If you don't stop talking, | will
have to ask you to leave. € Canwe stop the chit-chat,
please?

¢ Can | ask for some quiet at the
back please?
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1.5 PREPARING A TASK

€ Take a sheet and pass them ¢ Please sit closer to the front.
around.
¢ Come to the front.
€ Does everyone have a copy?
€ Come to the (black)board.
€ Pass any spare sheets to the
front. ¢ Take out the sheet you
worked on at home.
€ Share these copies:
one between two. ¢ Use your mobile phone or
laptop to log on to Wooclap.

¢ Comein.
¢ Please make sure that you
¢ Stand up. are sitting near some other
people as you will need to
¢ Sit down. work together with others

during the lecture.
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1.6 ENDING THE LESSON

¢ Let’s go over what we have ¢ If you want to read more
learnt today. about this, there is some
supplementary reading on
€ Does anyone have any the UV.
questions?

€ We will be looking at
€ Check that you've copied (greenwashing) next week.
everything from the board.
€ Make sure you have read the
¢ All the material is on the UV. preparatory reading for next
week’s lecture.
€ Finish this off at home for

next week. ¢ There are two compulsory
tasks on the UV which must
€ You've worked well today. be completed by Monday.
€ Well done. € Next week’s sessionis a talk
by a guest lecturer
¢ Don't forgetto... - attendance is compulsory.

¢ See you next week /
after the break.
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2.1 GROUPING STUDENTS

¢ | need two volunteers.

€ Number yourselves from
1to 4.

€ Work alone/ in pairs/
in threes /in fours/in fives.

¢ It doesn’'t matter whether

you have the same level.

¢ Don't forget to note down
what your partner says.

¢ Find a partner to work with.

€ Walk around the classroom

and ask as many students as
you can about (...).

€ You have 15 minutes.

€ Turnto the person to your
right / left.

€ Get into pairs/ groups of (...).

¢ Sit facing your partner.
€ Turn your desks around.

¢ Make a horseshoe shape /
circle with your desks.

@

Make a line of desks facing
each other.

€ Make groups of four desks
facing each other.

€ Move your desks into groups
of four people.

@

Each team must appoint:
ateam leader, a time-keeper,
a speaker, arecorder, etc.

¢ Take it inturns to ask each
other questions / to take the
measurements.

¢ Sitinthe groups you were in
last lesson.
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2.2 EXPLAINING INSTRUCTIONS

€ Pick / choose two questions

at random.

€ Choose the topic of your

individual essay / project
from the areas covered in
the course.

€ You need to structure your

answer / essay clearly,
starting with the most
important / relevant /
significant elements.

¢ Explain your answer in three

sentences.

¢ The information /data/

statistics / figures you need
are all in the question.

€ You need to follow the

instructions carefully. If you
don't, you'll lose marks.

¢ Prepare your answers to the

question before you come for
the exam.

¢ After the discussion, each

group will report back to the
class, explaining their
conclusions.

¢ Pay attention everybody.

€ You need your lab coat and

safety goggles.

¢ We'll learn how to (...).
¢ Turnto page(...).
¢ Could you please repeat that?

¢ The gentleman/lady / studentin

the back / front / middle
there, could you (...)?
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2.3 TIMING & FINISHING

AN ACTIVITY
X

¢ Stick to the allocated time. € We've run out of time.

¢ You have 2/5/ 10 minutes ¢ It’s time to finish.
left.
¢ Have you finished?
¢ Keep an eye on the clock.
¢ Let’s stop now.
€ I'monly giving you 6 minutes
to do this, so be quite strict ¢ Stop now.
with yourselves.
¢ Let’s check the answers.
€ There are five minutes left.

ed
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2.4 SCORING & MARKING

€ You get a point for every

correct answer.

€ You lose a point / half a point

for every wrong answer.

€ You will get your marks /

grades next week.

€ The exercise is (not) graded.

€ The final grade is calculated /

broken down as follows...

€ Do your best in English, but

don't worry if it isn’t perfect.

¢ | will grade for content

- mistakes in English will not
count against you.

¢ If you don’t know the word

in English, you can writeitin
French.

€ The online activity is

compulsory and will count
towards your final grade.

€ You will be graded on your

oral contribution in class.

¢ Although this activity isn’t

graded, | strongly advise
you to complete it.
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3.1 ANALYSING

¢ Totry this out, you should (...). € Consider this question from a
number of different angles.
¢ Follow the stepsin the
experiment to show how (...). € Itisimportant to examine(...)
from the perspective of all

¢ To prove this, you need to (...). of the key stakeholders.
¢ If you look at it this way, ¢ Question why the author
you'll see (...). takes this position and not
another.

¢ Think about the ways of
testing (...). ¢ Make sure you draw on a
variety of sources.
¢ Read the instructions

carefully and pick out the ¢ Support your arguments with
points that show / relate to/ empirical evidence and
indicate (...). clear data.
¢ Question whether the ¢ Take astep back to examine
arguments presented are the overall picture and how
convincing. each element contributes to
the whole.

Teav
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3.2 ASKING QUESTIONS

¢ What do you know about (...)? ¢ What do you mean by
the term /the word (...)?
¢ Where did you find out

about (...)? ¢ Why do you think this
happened?
¢ Canyou tell me something
about (...)? ¢ Why didn’t this happen?
¢ How does this work? ¢ What made this happen?
¢ Havevyouever(...)? ¢ What was the reason for this?
¢ Do you know where (...) ¢ Canyou explain to us why?

¢ Can anyone tell me why...?

Teav
Project

FOR ACADEMICS
Rits

-36- PART ONE - LANGUAGE GUIDE



3.3 CHECKING UNDERSTANDING

¢ Isthatclear?

¢ Any questions before we
start?

¢ Talk to the person next to you
and explain what you have
todo.

¢ What's the problem?
¢ If you don’t know the answer,
pass the question to someone

else.

¢ Check your answers with
the rest of your group.

¢ See whether your partner
agrees with you.

¢ Compare your answers
with your neighbour.

¢ Does everyone know what we

need to do?

Can anyone summarise for the
class the three steps you have
to follow?

Raise your hand if you aren’t
sure about what to do.

Raise your hand if you (don’t)
understand the task.

If you aren’t sure, the
instructions are on the UV.

If you still aren’t sure, please
come and see me at the end
of the session.
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3.4 TASK INSTRUCTIONS

¢ Choose one of the key words ¢ Re-order the labels.
we discussed just now, and
place theminthe gapsonthe ¢ Underline the key words in

chart. the article - and the key
words only.
¢ Match the words to the
illustrations. ¢ Give me an example of (...).
¢ Inthe first box, write (...). ¢ Write the words in order of
importance.

¢ Next to the box, sketch (...).
¢ Look at the word(s) in bold /
¢ Under the box, make a list of italics / which are underlined.

(..).

¢ Inthe last box, draw a quick
diagram of (...).
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3.5 COMPREHENSION QUESTIONS

¢ Isit okay that the courseis ¢ Could you share your
delivered in English? questions with us?

¢ Are you with me? ¢ Does anybody need any
clarification or extra

¢ Are you OK? information?

¢ OKsofar? ¢ Are there any specific points
that you would like me to

¢ Didyou getit? clarify / go over again?

¢ Did you understand? ¢ What have you understood

from the question?
¢ Did you follow me?
¢ What is the question asking
¢ Has everyone fully you to do?
understood the problem /
question/task? (NBdontuse & How could you avoid this

‘well’ in this context.) problem?
¢ Is everyone comfortable ¢ Could you summarise
using this software / what you have understood /
database / methodology? learned? What method would
you use?

¢ It seems that some points /
areas are not completely
clear for some of you.

Teav
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3.6 ENCOURAGING & REDIRECTING

¢ That’s good so far. ¢ You have put a lot of work
and effort into this.
¢ What you have written is

clear and interesting. ¢ If you perform like this at the
Well done. exam, you will get a good
mark.

¢ That’s theright idea.
¢ Youdon't seem to have any

¢ Keep to the point. problems.
¢ You need to go into more ¢ Canyou give me a practical
detail here. example that demonstrates

this concept?
¢ What do you mean by that

exactly? ¢ Canyou see any connection
between what we have just
¢ Explain this to me, as if you seenand (...).
were the teacher.

¢ Canyou develop your answer /
¢ Check your facts here. argument a bit more?

¢ Have you thought about (...). ¢ If what you're saying is correct,
does this mean that (...)?
¢ Maybe you should say more
about (...). ¢ How would you justify your
choice of methodology?
¢ ldon't quite follow your
point here.
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4.1 INTRODUCING THE SUBJECT

¢ I'd like to start by addressing/ € Letmeturnto...
saying / explaining...

€ Next...
¢ Let’s begin by looking at /
exploring / considering ... ¢ Turningto...
¢ First of all, I'll explore... € Now, I'd like to discuss....
¢ I'll begin by ... € Now, let’s look at ...

¢ Now we'llmoveonto...
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¢ Firstly / secondly / thirdly / ¢ The next stage is to
lastly
¢ Before doing the analysis,
¢ First of all / then / next / after make sure you...
that / following this / finally
¢ Follow the stepsin the order
¢ To start with / to finish with specified

¢ Inorder to...,, you need to... ¢ Begin by explaining /
outlining / describing
¢ The next stepis to

Teav
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4.3 ANALYSING A POINT

€ Where does that lead us? ¢ Recent developmentsin/
findings regarding (...) have
¢ Let’s consider this in more ledto...
detail.

¢ Few researchers have
€ What does this mean for (...)? addressed the problem /
issue / question of ...
¢ Translated inreal terms...
€ The characteristics of (...) are
¢ ltis well known / generally not yet fully understood.
accepted / believed to be /
widely considered to be the ¢ Thereiis still need for
most important ... discussionon (...).

¢ Scientists / Researchers /
Experts have always seen (...)
as...
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4.4 GIVING AN EXAMPLE

¢ For example, ... ¢ A less well known example of
thisis...
¢ For instance, ...
¢ Anexample that might be
¢ Agood/ classic example of cleareris...
thisis /would be. ...
¢ An example which you might
¢ As anillustration,... not know/might not be aware
of is...
¢ To give you an example, ...
¢ Togiveyouanidea...
¢ Toillustrate this point, ...
¢ Caseinpoint...
¢ Probably the most obvious

exampleis... ¢ (..)isagood illustration of ...
¢ Adifferent, but connected ¢ To show you what | mean...
exampleis...
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4.5 DEALING WITH QUESTIONS

¢ That’s a very good point. ¢ I'd like to deal with this
question later if  may.
¢ Avery pertinent question,
particularly considering... ¢ I'll come back to this question
later in my talk.
€ Your question raises
a number of important ¢ Perhaps you'd like to raise
points... this point at the end.

€ WEe'll be examining this point € | won’t comment on this now.
in more detail later on.
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4.6 SUMMARISING / CONCLUDING

¢ Well, I've told you about ... ¢ Now, I'd like to recap.
¢ That’s all | have to say ¢ Let’s summarise briefly what
about ... we've looked at.
¢ We've looked at ... ¢ Finally, let me remind you of
some of the issues we've
¢ So much for [European covered.
policies], let’s turn to [foreign
policy]. ¢ If | can just sum up the main
points, ...

€ In conclusion, ...

¢ Let’s sum up, shall we?

noject
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9.1 ASKING FOR &

GIVING OPINIONS

€ Do you think that we € Does anyone have any other
should (...)? comments?
€ How do you feel about (...)? ¢ | (don’t) see what you mean.

€ What do you think about (...)? € That’s one way of looking at it.

¢ | think (...). ¢ I'd like to point out that...

¢ | think that it would beagood € | am not sure, but | am leaning
ideato(...). towards...

¢ Aslseeit,we should (...). ¢ | tend to think that...

¢ Ontheother hand (...). ¢ Don'’t you think that...?

¢ | agree/ disagree because (...). € | agree with you to an extent,
however, ...
€ What is your point of view?
€ You make a good point, but...
¢ , | would really
appreciate your view.

€ Have you got any thoughts on
this?
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@ These are all types € The whole mechanism can be
of data storage. broken down into three main
parts.
@ Thisis a type of microbe.
@ The different elements of

€ Thereis awide variety alkali metal are (...).
of options.
€@ Thereactoris splitinto/
¢ It's made up of two elements. divided into different
sections.
@ It can be divided into
5 sections. € Deciduous woodland
ecosystems consist of trees
€ Welding involves melting and that shed their leaves
fusing metal together. in winter.
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9.3 DEFINING & DESCRIBING

@ It's asort of / kind of € You'd find this when
measuring device. looking at paintings of the
same period.

@ It's somethinglikea(...),
but (...). ® You would observe thisina
nuclear reaction, for instance.
@ It's something /

an instrument we use to ¢ It's made up of different
measure temperature. kinds of molecules.
¢ It looks like a barometer. @® It's adevice / system for

heating chemical substances.
€ |t’s similar to the instrument /
method we talked about
earlier.
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9.4 COMPARING & CONTRASTING

@ Plastic is more flexible than

many other materials.

¢ Adescriptive study differs

from an exploratory study in
that...

€ The largest rise in population
was in the late 1940s.

@

We found/observed
noticeable/major/distinct/

@ Itis as important to consider only slight differences

environmental impacts on the
landscape, as it is to consider
the social impacts of the
structure on the local
community.

€ Theresults are identical.

¢ Pixel-based software is not

the same as vector-based
software.

€ Compared to / with other

technological advances,
the personal computer is
more relevant to our
discussion.

@

@

@

between xandy.

Both x and y share a number
of features.

Whereas/while women
tended to perform worse
than men on tests of
perceptual speed, they
were faster at certain
precision manual tasks.

Young children learning their
first language need simplified
input. Similarly/Likewise/
In the same way, low level
adult language learners need

graded input.
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€ Theimportance of thisis(...). € Thisis significant because (...).
@ Thisisuseful to(...). €@ Theendresultis(...).
¢ Thisis important because (...). € My conclusions are (...).

¢ Thisis relevant for/to / € This makes me think that (...).
because (...).
€ This means that (...).
€ This is all the more important
giventhe (...). ¢ This leads me to conclude
that (...).
€ This is particularly pertinent
in the debate about /on (...).
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5.6 PREDICTING / HYPOTHESIZING

¢ If we do this, (...) willhappen. € One hypothesis would be (...).

¢ To get the result, ¢ Our /My hypothesisis/
you haveto(...). hypotheses are (...).

¢ Unlesswedo (...), ¢ There are several hypotheses,
we will not be able to (...). including (...).

€ This could happen € We/ | predict that(...)
because (...). will occur / happen.

€ Oneresult could be (...).

¢ If we do it this way,
we should see (...).
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9.7 CAUSE, RESULT & EFFECT

€ The world’s population is
expanding, so / therefore /
consequently resources are
under increasing pressure.

@

Resources are under
increasing pressure as
aresult of the growing
population.

@

Because of the growing
population, resources are
under increasing pressure.

€ As aresult of climate change,
desertification is expanding.

€ As the population grows,
resources are under
increasing pressure.

¢ Due to anincreasein
population, resources are
being used at an alarming
rate.

¢ Thereis anincreasein
population; hence, resources
are being used at an alarming
rate.

@

One cause of desertification
is climate change.

@

Diminishing resources is
caused by anincrease in
population.

@

Owing to recent innovations
in renewable energy, the EU
may be able ween out fossil
fuels by 2050.
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9.8 INTERPRETING VISUALS

€@ This picture / graph/ ¢ At the end of the paragraph/
diagram / chart shows us text...
that (...).

¢ Underneath this ...
¢ If you look at this chart you
will understand why (...). ¢ Directly below ...

¢ This diagramillustrates this. € Inthe centre of ...

€ In the box at the top of ¢ Totheright of ...
the page ...
€ Inthe next column ...
¢ Outside /inside the box ...
¢ By theside of that...
€ Inthe top right-hand corner ...
¢ Parallel to...
¢ At the bottom of
the picture....
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6.1 ORGANISING THE EXAM

€® Come in. Take a seat. @ Tell me about...

® Canyou please give meyour € Now, I'm going to give you a
full name? topic.

€ Can | see your identification @ You will lose marks if you (...).
please?
@ | will deduct marks if you (...).
@ Pick a question at random.
@ | will deduct 3 points for each
€ You have 30 minutes to day your work is late / for
prepare and then | will ask each day beyond the deadline.
you questions.

€ You will present and explain
your answer and then we will
discuss it.
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6.2 ASKING QUESTIONS

IN AN EXAM

@ Can you describe/explain/ € Given what you know
identify...? about (...), can you explain...?
€ What are the main € What are the other
advantages and hypotheses you might give
disadvantages of...? to account for [the change in
climate]?

@ Can you tell me how / why /
whether...? €® What is the value of...?

€ What can you tell me about...? € What are the consequences
for/of...?
€ Can you point out the most
important features of...?

€ What are the main

differences between (...)
and (...)?

cr
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6.3 GETTING THE STUDENT

T0 EXPAND

@ That’s partially correct.

€ Can you give me some more

detail?

@ Canyou explain your

reasoning?

® Canyou elaborate on this?

® Try to be more precise in the

way you answer the question.

® What experiments /

evidence support this?

@ Try todraw on/use what

we have learned in the class
to elaborate your answer?

@ Canyou give me an example

cr

that illustrates your point?

CNING IN ENGLISH
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€ Have you forgotten

something?

€ Are you sure you've covered

all the main points?

€ On the basis of what you have

just said, could you identify...?

€ Can you give me any other

examples from the course
which show the same
principle / demonstrate the
same notions?

@ Try to use what we have

/)

1)) il 7
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6.4 ASKING FOR

CLARIFICATION/REPETITON

€ What do you mean by...?

@ Could you give an example?

€ How do you spell that?

€ Could you repeat that?

€ Sorry, what did you say?

€ Would you explain that again

for me?

@ Sorry, | didn’t catch what you

were saying, could you repeat
that?

€ Could you try to explain your

idea in another way?

€ I'msorry, but I'm not sure

cr

that | understand.
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€ Could you say that a little

slower please?

€@ Did you meantosaythat...?

€ I'm not quite sure | know

what you mean.

@ Sorry, | didn't get your point.

€ Could you put that

differently, please?

€@ Could you clarify that,

please?

@ Could you say that again,

76 -

please?
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6.5 GETTING THE STUDENT

TO BE CONCISE

@ Try to be more precise in the

way you answer the question.

€ Can you explain your point

more clearly? I’'m not sure
| follow your thinking /
reasoning / logic.

€ What is the connection

between (...) and (...)?

€ Canyou point out the most

important feature(s) of...?

€ Could you reword your ideas

to make them a little clearer?

€ Start with your main topic

and then give me two or
three supporting details that
back up your idea.

€ Organize your answer in your

cr

head first.

CNING IN ENGLISH
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€ Know where you are going

when you start speaking.

@ Try to avoid repeating so

much.

€® What is/are the most

important ideas associated
with this topic?

@ Could you be more specific?

@ Could you give me an

example, please?

€ Would you elaborate on that,

please?

€ | wonder if you could say that

/)
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6.6 REDIRECTING THE STUDENT

€ Focus on the main topic. € The theme you are talking
about is more relevant to
® Can |l just remind you that the another part of the course.
question is about (...) and
not (...)? @ That’s not quite /

really the case.
€ You answer is a bit off-topic.
® That’s not quite / really true.
€ There were two parts to
the question. You forgot to € What can you tell me about...?
answer the second part,
which was about...

‘th'gf@
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6.7 GENERAL COMMENTS

@ |t depends. ® You can'’t say that, I'm afraid.
@ It might be, | suppose. ® You can’t use that formula
here.

€ In away, perhaps.
® Good try, but not quite right.
@ Sort of, yes.
€ Not quite right.
® Notreally.
€ Your time is up.
® Unfortunately not.

® I'm afraid that’s not quite
right.

«Pqngf@
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6.8 ENCOURAGEMENT

€ That’s more like it. € You've almost got it.
@ That’s much better. @ You're on the right track.
@ That’s a lot better. € There's no need to rush.
€ You've improved a lot. @ There’s no hurry.
€ Have another try. € We have plenty of time.
€ You were almost right. € Have another go.
® That’s almost it. € Try again.
® You're halfway there. € Have a guess.

Tess

Project
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6.9 GIVING GRADES

€ You need 50% to pass ® You need...% to get a merit /
the exam. distinction.
€ You got 15 out of 20. € | will post the exam
results on...

@ The pass mark is 10 out of 20.

REMEMBER !

To sit an exam

Passer un examen

To do an exam

To pass an exam Réussir un examen

qungf@
"/
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6.10 CONSTRUCTIVE FEEDBACK

€ You should’ve developed € Your answer is correct, but
your analysis of point 2. you have used up all of your
exam time talking about a
€® You needed to give more very basic concept.

detailed examples.
@ Asfar as I'm concerned,

@ Your work did not meet (my) you've given an overview of
expectations. the subject but it was too
limited.
@ Your work did not meet the
standard required to pass. € | had to give you too much
help.
@ | can see that you have
understood but it would’ve @ Your answers were not
been better if you had used accurate / detailed /
more technical terms. developed enough.
€@ You needed to give more € You need to completely
information. rewrite this paragraph /

rephrase this sentence.
€ Your answers are not

satisfactory / of sufficient @ This report contains some
depth / sufficiently complex. good ideas but the structure
is not coherent /
® I'm sorry but there wasn’t lacks coherence.

enough relevant material in
your answer.

@ | was expecting you to give
more information.

‘th'gf@
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1.1 CONCENTRATION DURING A LECTURE

TYPICAL PRESENTATION

A INTRODUCTION i VARIOUS THEMES CONCLUSION

AUDIENCE ATTENTION

TIME™

We know that concentration does not remain stable throughout a
lecture. This is even more the case when the students are learning
in a language that is not their first language. They will lose the
thread more quickly and find it more difficult to pick it up again.

To increase student concentration levels throughout the lecture,
itis important to add interactive learning activities and to give the
students talking time.

This serves multiple purposes:

¢ It wakes the students up by moving away from listening and note
taking.

¢ It means that they are more likely to engage more deeply with
what follows.

NB. In a two-hour lecture, it would be possible to remove breaks as
long as you have regular ‘talking’ breaks.

@%
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1.2 TEACHER TALKING TIME

VS. STUDENT TALKING TIME

Lecturing, i.e. teacher talking _ _
time (T'I-r)’ is useful for IJNTFR@@“JGF'J@NJ/WARMJEUP
giving information. However,
teacher input doesn't mean 10 MIN.
the information has been

understood or acquired by the

students. LECTURING
Student input, or student 1T
talking time (STT), engages 20 T0 30 MIN. SEGMENTS

understanding and application

the students and encourages
of the knowledge.

ACTIVITIES
A two-hour lecture should look
more or less like this: STT

QUESTIONS & FEEDBACK
TTT &STT

CONCLUSION
10 MIN.

Tew
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1.3 LEARNING ACTIVITIES

Lecturing is one way of transmitting knowledge to a group of
students; however, we know that it isn’'t particularly efficient in
terms of long term learning, especially when the students are
working in a second language.

Activities areimportant for understanding and applying knowledge.
They might be focused at an individual, pair, small group or whole
class level. They help students to move from lower order acquisition
of knowledge to higher order skills.

LEARNING INSIDE THE CLASSROOM

TO APPLY TO
T0 DISCUSS PROJECTS/
INTERACT, DEBATE, PRESENTATIONS

T0 BE LECTURED TO, ARGUE

LISTEN & REPEAT
I ?
LOWER ORDER HIGHER ORDER
THINKING SKILLS (LOTS) THINKING SKILLS (HOTS)

Learning activities also:

Engage students.

Enable you (and the students) to check their content learning.
Help students to learn new language, for example, terminology
and key terms.

Help with the development of language skills, especially writing
and speaking.

Help students to develop more effective listening, reading and
learning strategies.

Act as models and opportunities for exam practice.

Extend thinking and cognitive skills.

(ORI
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1.4 RECEPTION TO PRODUCTION

Research shows that interactive teaching methods improve exam
results and are more effective than lectures. This is all the more
important for students who are learning in a second language as they
need opportunities to appropriate new vocabulary and concepts in
active, productive ways. The acquisition of new knowledge and skills
is connected with language development and interactive techniques
allow students to draw from a wider range of modalities, meaning
that there is a greater chance that they will learn the material you
want them to cover.

Many teachers organise revision sessions to review the course
content, but it is essential that students are also able to practise
the language skills needed in the exam at regular occasions
throughout the course. For example, if they will do a written exam,
they need structured opportunities to practise collecting their
ideas and writing them down, and this shouldn’t just happen in one
session at the end of the course.

@%
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1.4 RECEPTION TO PRODUCTION

TRADITIONAL LECTURE INTERACTIVE TEACHING

GENERALLY DOMINATED ADDS THE USE
BY RECEPTIVE SKILLS OF PRODUCTIVE SKILLS

PRE-READING
ARTICLES/CHAPTERS ORAL INTERACTION
WRITING FOR HIGHER
LISTENING UNDERSTANDING
j 7 g ;' OTHER MODES

PRACTISING EXAM SKILLS
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1.5 SCAFFOLDING:
SUPPORTING YOUR STUDENTS
A

Scaffolding is the progressive and temporary support offered to
students in order to help them understand and learn. The ultimate
goal is to make them more autonomous, but this takes time and
practice. Scaffolding happens at all stages of your teaching and
can take many forms:

DELIVERY LANGUAGE SUPPORT

€ Vary the register of your ¢ Create tasks that help the
language, i.e. use everyday students to identify, learn,
language first and then move understand and use new
to the academic terms. language.

€ Use French strategically to ¢ Planto give language
help students understand a explanations or opportunities
word or an idea. to explore language before,

during and after each session.
Don't just rely on ‘on the spot’
explanations.

Ask students to develop

their own definitions.

Use word banks and glossaries
for difficult language and key
terminology.

SLIDES AND MATERIALS

¢ Add synonyms, definitions
and translations to your slides.

¢ Highlight key terms.

¢ Useimages, diagrams and
graphs to explain key ideas.

@

@
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1.5 SCAFFOLDING:

SUPPORTING YOUR STUDENTS

LESSON STRUCTURE & EXAMPLE:

ACTIVITIES: SUPPORTING STUDENTS'

JOINING UP LANGUAGE & VOCABULARY DEVELOPMENT

CONTENT UNDERSTANDING ,

Students will not understand

€ Brainstorm a topic to new concepts properly unless
establish the existing level of ~ they understand key vocabulary
knowledge. but they won’t necessarily

¢ Askstudents tosummarise  learn this vocabulary by simply
an article/text. ‘encountering’ it in their

¢ Give sentence starters to reading. They need to actively
help students reply more engage with new language

confidently and accurately through tasks and discussion.
to questions.

Break down complex tasks BEFORE THE LECTURE

into simpler ones.
Provide templates for Preparation activity asking students

written assignments to translate 10 key terms
’ for the lecture.

@

@

€ Use model texts and answers
as well as speaking or writing
frames to help students DURING THE LECTURE
cons’Fruct their answers. (R a—
¢ Provide constructive focusing on 3 common confusions.
feedback. Ask the students to volunteer
¢ Allow students to use their new words.

first language to help

support their understanding. AFTER THE LECTURE

Students create example sentences
for 3 new words. Prepare the terms
for the next lecture.
Teav

Project
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1.6 ASSESSMENT OF LEARNING,

ASSESSMENT FOR LEARNING

A
ASSESSMENT OF ASSESSMENT FOR
LEARNING LEARNING
SUMMATIVE FORMATIVE

The learner receives a grade at | The learner and the teacher
the end of a course, based on are part of a feedback cycle

predefined criteria. during the course.
¢ Centralised assessment € Sharing learning
criteria. expectations.
¢ Tasks. ¢ Finding out whether the
students have learned what
¢ Tests. you think they have learned.
¢ Exams. ¢ Finding out what kind of
learning is actually
¢ Grade. happening.
€ Feedback comments.
¢ Self-assessment.

@

Peer-assessment.

qung;@
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1.6 ASSESSMENT OF LEARNING,

ASSESSMENT FOR LEARNING

A
N L4
Assessment for learning m
f Assessment

during learning

Assessment N SUMMATIVE K3
before learning
Assessment
after learning
Assessment of learning J

Assessment, teaching, and learning are linked. Assessment of
learning is a common feature of university education, i.e. end of
term exams. Assessment for learning is less well known but is an
important tool that serves a number of diverse functions:

FOR STUDENTS FOR TEACHERS

€ Provides students with ¢ Helps teachers to
information and guidance so understand their students’
they can plan their learning strengths and weaknesses
and possibly adjust their throughout the course, not
learning strategies. simply at the end.

€ Provides them with a low- ¢ Enables them to adapt their
stress means of teaching, for example to take
communicating with the account of misconceptions.
teacher, particularly about ¢ Allows them to reflect on the
areas of difficulty. effectiveness of their

teaching.
e
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1.7 UNDERSTAND YOUR
STUDENTS’ LEVEL OF ENGLISH
A

Ideally, your students would have a minimum B2 level on the CEFR
to follow an academic course at university; however, this isn't
always the case. Nonetheless, it is important that at the beginning
of your course, you take a moment to proactively enquire about
your students’ language level. This ensures that you are fully
informed about the group and allows you to discuss the challenges
of learning in a second language.

The TEA Project has online questionnaires that are designed to
take around 10 minutes. The quiz is completely customisable with
your own questions.

Areas of focus include:

¢ Students’ first language.

¢ A global self-assessment of their English level.

€@ Specific self-assessment of their speaking, listening, reading
and writing skills.

€ Self-reporting on their confidence in each of those skills.

€ Previous experience of learning in English (as opposed to
learning English as a language).

€ Ways the teacher could support them as learners-in-English.

@%
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Can understand with ease virtually everything heard or

read. Can summarise information from different spoken and
written sources, reconstructing arguments and accounts

C2 |. . .

in a coherent presentation. Can express him/herself

spontaneously, very fluently and precisely, differentiating

finer shades of meaning even in more complex situations.

Canunderstand a wide range of demanding, longer texts, and
recognise implicit meaning. Can express him/herself fluently
and spontaneously without much obvious searching for

c1 expressions. Can use language flexibly and effectively for
social, academic and professional purposes. Can produce
clear, well-structured, detailed text on complex subjects,
showing controlled use of organisational patterns,
connectors and cohesive devices.

PROFICIENT USER

Can understand the main ideas of complex text on both
concrete and abstract topics, including technical discussions
in his/her field of specialisation. Can interact with a degree of
B2 fluency and spontaneity that makes regular interaction with
native speakers quite possible without strain for either party.
Can produce clear, detailed text on a wide range of subjects
and explain a viewpoint on a topical issue giving the
advantages and disadvantages of various options.

Can understand the main points of clear standard input

on familiar matters regularly encountered in work, school,
leisure, etc. Can deal with most situations likely to arise
whilst travelling in an area where the language is spoken. Can
produce simple connected text on topics which are familiar
or of personal interest. Can describe experiences and events,
dreams, hopes & ambitions and briefly give reasons and
explanations for opinions and plans.

INDEPENDENT USER

B1

Can understand sentences and frequently used expressions
related to areas of most immediate relevance (e.g. very basic
personal and family information, shopping, local geography,
A2 employment). Can communicate in simple and routine tasks
requiring a simple and direct exchange of information on
familiar and routine matters. Can describe in simple terms
aspects of his/her background, immediate environment and
matters in areas of immediate need.

Can understand and use familiar everyday expressions and
very basic phrases aimed at the satisfaction of needs of a
concrete type. Can introduce him/herself and others and
A1l | canaskand answer questions about personal details such as

where he/she lives, people he/she knows and things he/she
ed has. Can interact in a simple way provided the other person

BASIC USER

rp}uywt’ talks slowly and clearly and is prepared to help.

TEACHING IN ENGLISH
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1.8 LESSON CHECKLIST

1. STRUCTURE AND PLANNING

Do you know the level of English of your students?

What activities are planned and how will you vary the rhythm?
What interactive activities will you use to deepen understanding
and help students to move from reception to production?

Do you know what the students already know about the subject?

K K K

@

. DELIVERING THE LECTURE
Are the main points of the lecture written on the slide or
blackboard?
Are students aware of the focus of the lecture?
Are student contributions encouraged and integrated into
the lecture?
Do you clearly indicate when you are changing topic?
Can students follow comfortably or are they scribbling notes
madly?
Are you using scaffolding techniques and visual aids?
Canevery student see and hear you?

K 2K J e

K 2K J

K 2K J

ENCOURAGING ACTIVE LEARNING

How can students be involved in the class?

Do you plan questions in advance?

Are you doing regular comprehension checks?

What opportunities do you have to get feedback from the
students?

Have you included assessment for learning?

eeOOW

@

. EXAM PREPARATION

Does the session give the students the opportunity to practise
for the exam?

@%
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2.1 WARM UP INTO ENGLISH

Prepare an activity or critical question on a slide ready for when
your students come into the room. This should aim to review
previous material or to introduce them to some of the concepts
that will follow in the lecture. This also means that you are using
the ‘empty’ time when everyone is arriving and finding their seat.

€ Questions should be specific and focused.
€ Ask for a specific number of points

(‘Give three reasons why....).
€ Use sentence prompts

(‘The functional method can be defined as ).
¢ Avoid general and open questions, such as ‘What did we do last
week?’

OBJECTIVES:

¢ To activate students’ language and knowledge.
¢ To prepare for the material to come.
¢ To move into an “English” space.

.
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2.2 THINK-PAIR-SHARE /

PYRAMID DISCUSSION
A

Students think about a question alone for one minute, and then they
discuss it with their neighbour for two minutes. The pair of students
can then work with another pair to produce a final answer. Finally,
they report back to the class and discuss with the teacher.

You can also allow students to discuss in a language other than
English before feeding back to the wider group.

Ask specific, focused questions that you write on the board or on
your slide. This gives the students good language models and gives
them visual support to understand the question.

You can also ask the students to report on what they have heard
from somebody else rather than their own views.

You don’t have to take feedback from all of the groups! Instead, go
and listen to a few of them as they work.

é )

OBJECTIVES:

To activate language and knowledge.

To encourage critical analysis and deepen understanding.
To reduce the stress of speaking in front of a large
audience.

To widen discussion and go beyond interaction between the
teacher and one student.

ORI
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As they enter the classroom, give the students a question or
problem that will be addressed during the class. Ask them to
think about it for a minute or two and then collect answers either
verbally or orally.

At the end of the lesson, the students give you their answer on a
piece of paper (or online with Wooclap). This could be the same
as the entry ticket or a new question based on the content of the
lesson. This helps you know what students think of a question/
problem and what they have learnt during the lesson.

FOR EXAMPLE:
Entry ticket:
What is global warming?

Exit ticket:

a) What is global warming? (i.e. how much more do they know
after the lecture?)

b) How is global warming impacted by political decisions taken at
national and local levels? (i.e. how have they applied their initial
knowledge to a new context?)

'OBJECTIVES:

To focus attention on a specific topic.

Support for note taking and preparation for self-study.
To recall/check background information relevant to the
lesson.

To reflect on a topic.

To collect feedback and assess learning.

GRS

(o @
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2.4 CONTROVERSIAL STATEMENTS

Use several large pieces of paper and write a statement on each one
(it works well if some statements are quite controversial). Students
rotate (individually or in groups) and mark on a scale whether they
agree or disagree and by how much.

In large groups in a lecture theatre, you can rotate small pieces of
paper between groups of around 10 students.

Use the papers as a starting point for discussion.

OBJECTIVES:

To reflect on a topic.

To activate prior knowledge.

To create opportunities for low stress oral interaction.
To widen the discussion.

To encourage critical analysis.

(o000 0
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2.5 ONE-MINUTE PAPER

The students have to write about an idea/concept or an answer to
a question for one minute. This could be done at any moment
during the lesson.

Even though you may not be able to read all the papers, collecting
them will give a purpose to the task and will also allow you to read
a few. Select good examples and share them with the class the
following week. Alternatively, start the next lecture/lesson with a
misconception check, addressing an area that many students didn’t
fully understand.

You could also adapt this to have students make a graphical
representation of how ideas link together or vice versa.

Depending on your students, it might be worthwhile allowing them
to do this in French first and then repeating in English afterwards.

You can also extend this activity to provide students with practice
exam questions.

é )

OBJECTIVES:

To form a concise summary of what has been learned.

To improve writing skills.

To encourage critical analysis and deepen understanding.
Exam practice.

(OIS
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2.6 QUESTION CARDS

Ask students to write their own question related to the content of
the lesson on acard. Collect all of the cards, shuffle them and create
a quiz. This might need to take place the following week. Students
could also write exam questions on the material they have just
coveredin class.

You could enhancethis activity by asking students towrite questions
that reflect different levels of knowledge:

¢ Low order questions to define a term or give an example.
¢ Higher order questions to explain relationships between
concepts or apply knowledge to a new situation.

You could also ask the students to write their question on a small
card and pass them all around. Students tick the card if they share
the same question. You can then return to these questions in the
next lecture.

é )

OBJECTIVES:

To review previous knowledge.

To engage more deeply with the content.

To enable you to check comprehension across the group.
To develop an understanding of the style of exam questions
that are likely to come up.

ICIRCIRCARCS
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In small groups, students receive one stage/step/part of a process,
etc. After deciding what this step consists of, they exchange with
other groups in order to reconstruct the whole process. This could
also be done with an article that has been cut into different
paragraphs.

As this is going on, you can move around the room and discuss with
different groups.

4 N

OBJECTIVES:

To structure content.

To check comprehension and reasoning.

To work collaboratively.

To promote low stress oral exchanges in English.
To enable you to assess understanding.

ICRCIRCIRCIRY
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2.8 EXAMPLE CATEGORISATION

Provide students with various categories as a way of grouping
data or ideas. Give them a set of examples or data and ask them to
organise the examples according to the categories they belong to.
The students can then be asked to provide their own examples or
applications of those categories.

This kind of activity is probably best done on paper, possibly with
the different examples or data on separate small pieces of paper.
It might be useful to provide some initial examples to categorise
before asking the students to give their own.

As they are working, you can discuss difficult examples or those
which cross boundaries and are not easily categorisable.

for example:

There are 3 models of diversity management
€ republican

€ multiculturalism

¢ differential exclusion

The teacher gave 5 features of each model in short sentences
printed on small pieces of paper. The students each took a piece of
paper and decided which model it belonged to.

OBJECTIVES:

¢ To map concrete examples onto theories or concepts.
¢ To encourage students to give their own examples.

¢ To promote low stress oral interaction.
\ J
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2.9 FORCED DEBATE/

DEVIL'S ADVOCATE

As students come into the classroom/auditorium, ask those who
agree with a proposition to sit on the left and those who oppose
it to sit on the right. Then, ask them to explain their views (or the
views of those on the other side of the room). This could be done
orally or also by asking small groups of students to write down
their thoughts and reasons.

If appropriate, you could also repeat this exercise at the end of the
session.

OBJECTIVES:

¢ To encourage critical analysis.

¢ To check comprehension and reasoning.
®

v

To promote low stress oral interaction.
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2.10 GRAFFITI WALL

Ask a question or pose a problem which has been written on the
board or a poster. Students think and write their answers on
post-its (alone or in groups). They come to the board and post their
ideas. This activity serves as a brainstorming session.

You can also put the students in groups and ask them to manage
the organisation of the ideas themselves.

Wooclap and Socrative offer possibilities for doing this online,
including options for word clouds, word walls.

OBJECTIVES:

To think about content and generate a lot of ideas.

To activate/review prior knowledge.

To work collaboratively.

To ensure wide participation across the class.

To provide an opportunity for low stress oral interaction.
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Case studies are scenarios where the students can apply concepts
learned in class to real-life situations. They are often presented

in narrative form and often involve problem solving and links to
course readings/materials.

Students need to analyse the case, report on it orally or in writing
and should be prepared to answer questions.

Make sure that you provide a structure for analysis and questions.

OBJECTIVES:

¢ To encourage the integration of theory and practice.

€ To make the content more concrete and related to the real
world.

¢ To give opportunities in class to actively use the reading done

at home.
g _J
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2.12 QUIZZES/OPINION POLLS

Quizzes help determine the level of understanding of students and
can generate starting points for discussion. The questions can take
different forms:

Multiple choice
Sentence completion
Matching exercises
Rating exercises
Opinion polls

(OIS

You can also ask students to answer on their own the first time and
then to discuss it with a partner/group before answering a second
time.

Quizzes can be done on paper or interactively with websites like
Wooclap or Socrative. Students can even be given sheets of different
colored paper which they will raise depending on their answer.

OBJECTIVES:

¢ To check comprehension.
¢ To give students an opportunity to reflect on course material.

¢ Tosummarize main ideas.
\ )
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2.13 LINKING LECTURES

TO READING

If you have set reading tasks to be completed before the lecture, it
is important to make active links to this reading during the
lecture. It also helps you to identify the areas that students have
misunderstood, meaning you can adapt your teaching to take
account of this.

Ask students to complete short activities on the Université
Virtuelle before the lecture (e.g. word definitions, MCQs).

Multiple choice or true/false questions at the beginning of a
lecture can also be a quick way to check understanding.

You could also ask the students to write a series of questions about
an article.

You could also distribute titles which paraphrase the material in
each paragraph. Students match the title to the section.

OBJECTIVES:

¢ To push more students to actually complete the compulsory
reading!

To deepen content understanding through more active
engagement with reading material.

To enable you to check comprehension.

To summarize main ideas.

@
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2.14 SKELETON NOTES

Students are provided with a set of lecture notes that has gaps
where selected key details and formulae should be. They fill in these
gaps during the lecture. This might include charts, graphs, diagrams
and maps which need lines drawn, axis labelled, data values added,
etc. These can help to balance the potential cognitive overload that
comes with learning new language and content at the same time.

Skeleton notes can be very effective but they take time to build. The
TEA Project team can help you with this so do get in touch if you are
interested in developing this for your course.

| OBJECTIVES:

¢ To signpost major concepts.
¢ Toreduce the writing load.

€ To highlight and focus on key terms.
\ S
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2.15 MEMORY MATRIX

We memorise less information when working in a second language
and so it is important to give students opportunities to repeat and
review material already covered.

During your lecture, ask the students to look at a diagram or a
definition for a minute and then ask them to reproduce it on their
own.

If you want the students to label diagrams, give them a copy on
paper to avoid wasting time and to ensure you get to the heart of
the area you want to explore.

OBJECTIVES:

¢ Tosignpost the key terms and ideas.

¢ To encourage memorisation through the use of repetition.

¢ To give opportunities to use key language.

\ S
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2.16 CALCULATION

FEEDBACK CYCLE

Give an example on paper of a completed calculation. Before
explaining the various stages yourself, ask the students to identify
the steps that have been taken, decisions made, etc. They can work
in pairs or small groups, identifying the parts of the calculation
they are more confident with and those parts they are unsure of.
They can share this with other pairs or with the teacher.

You can also give calculations that contain a mistake. Ask the
students to find it and explain the problem.

Use multiple choice options to give various possible solutions to a
problem.

é )

OBJECTIVES:

¢ To prime students to understand the full process before a
demonstration.

To engage critical thinking.

To encourage collaboration for understanding.

To encourage memorisation through the use of repetition.
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2.17 DEFINING FEATURES MATRIX

Prepare a handout with a matrix of two columns and several rows.
At the top of the columns, list two distinct concepts that have
potentially confusing similarities or that are new to the students
and you want them to compare (e.g. behaviorist vs. constructivist
models of learning; hurricanes vs. tornadoes).

Below, list the important characteristics of both concepts but in
no particular order. Ask the students to use the matrix to identify
which characteristics belong to each of the two concepts. Collect
their responses and you’ll quickly find out which characteristics
are giving your students the most trouble.

You can adapt this to give a list of features and simply ask students
to indicate if they PRESENT or ABSENT in each case.

This could be used as a revision activity with no characteristics
provided.

OBJECTIVES:

¢ To enable students to quickly compare complex systems.
¢ To allow the teacher to assess student understanding.

¢ To encourage discussion, negotiation and debate.
\ J
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2.18 IDEA EXCHANGE

This activity involves students giving others their questions and
insights and getting those from other students. The students write
‘get one’ on one side of a piece of paper and ‘give one’ on the other
side. At the end of the class, they write down four insights or
guestions on the side marked ‘give one’ They then exchange with
their neighbours, collecting their contributions on the other side of
their paper.

You can collect these papers in to get a view on what the students
have learned and where they still have questions.

OBJECTIVES:

¢ Toreview the material covered in the class.
¢ To enable you to understand what has been learned.
¢ To encourage low stress oral interaction.
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3.1 KEY TERMS

Provide a glossary of key technical terms that need to be
understood and used.

Refer to this list progressively throughout your teaching, ensuring
that you give opportunities for students to explore the meaning of
the words and to use them in context.

¢ Choose 3 key words from the previous week’s lecture.

¢ Ask students to write a definition.

¢ Ask students to translate key terms into their other language/s.
¢ Give multiple choice definitions of key terms.

¢ Give ‘fill in the blank’ exercises with key terms.

OBJECTIVES:

¢ To engage with key terms on a repeated basis.
¢ To engage with key terms in an active way.
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3.2 EXTENDING LANGUAGE

KNOWLEDGE

In order for students to develop the language knowledge and skills
required, they need opportunities to explore language in a low-
stress but cognitively demanding environment.

Have students check their answers with their neighbours before
feeding back to the larger group, or use an online tool, such as
Padlet or Wooclap, to allow everyone to share with each other.

¢ Sentence gap: write a sentence with one word open. Students
speculate on what could complete the gap.

¢ Give an example sentence with a choice of 3 synonyms for
one of the words. Discuss the differences between them.
(‘The data suggests / indicates / proves that...")

¢ Give students ‘sentence starters’ as prompts in discussions.
(‘Economic indicators suggest that...)

OBJECTIVES:

¢ To actively use new vocabulary in context.
¢ To support the use of new vocabulary by providing
examples.
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3.3 PERSONAL GLOSSARY

Encourage students to note down new vocabulary and phrases that
they think will be useful to them. Give time in lectures for them to
add to this and possibly share words and phrases each week. You
could also make the personal glossary part of your final evaluation.

You can ask the students to explore a word by reflectingon a
number of categories:

1. GRAMMATICAL CATEGORY

(noun, verb, etc.)

2. A DEFINITION

(or translation to their language if appropriate)

3. AN EXAMPLE IN CONTEXT

(a meaningful sentence or paragraph of text)

4. GRAMMATICAL PATTERNS YOU OBSERVE
IN TEXTS OR DICTIONARIES

(e.g. which prepositions are used with the word?)

5. COLLOCATIONS YOU OBSERVE IN TEXTS OR DICTIONARIES

(Adapted from A Riley and P Sours (2014), Common Law Legal English and
Grammar. A Contextual Approach, Oxford: Hart Publishing, pp. 16-17)

OBJECTIVES:

¢ Tofocusontheduallanguage/content challenge of the course.
¢ To encourage personalised reflection and language
development.
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3.4 FILMS & YOUTUBE

When you are playing a film clip, watch with subtitles in English
if possible and/or provide a transcript of the spoken text.

¢ Always watch films at least twice and if possible ask the students
to watch the films before the lecture.

¢ Before playing the film clip, give the students a task that will focus
their attention and guide their understanding.

® |eave gapsin the transcript for students to complete.

® Give a list of keywords to listen for.

® Write the key questions separately, ideally on a piece of
paper.

€ Ask your questions before and after watching the film.

OBJECTIVES:

¢ Toreduce the challenge of learning new language and
content at the same time.

¢ To give multiple opportunities to access new language.

¢ To give opportunities to notice new terms in English.
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3.5 WORD BANKS FOR WRITING

When you set your students a writing task, provide them with a
bank of useful expressions, key terms and starter phrases. This
helps to transform passive vocabulary to active vocabulary.

General writing terms are available on a flyer from the TEA Project
or it can be downloaded from our website. We can also help you
create lists specific to your course.

¢ The Only Academic Phrasebook You'll Ever Need: 600 Examples of
Academic Language, Luiz Otavio Barros, CreateSpace
Independent Publishing Platform

¢ The Student Phrase Book: Vocabulary for Writing at University,
Jeanne Godfrey, Red Globe Press

OBJECTIVES:

¢ To provide visual reminders for new language.
¢ To extend vocabulary.
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3.6 SPEAKING PREPARATION

Some students will always be very reluctant to speak in English.
Reduce this pressure by giving them time to prepare what they are
going to say.

Pair work before discussing in the wider class.

Write a one minute paper (in any language) before discussing.
Provide sentence starters to support discussion or debate.
Depending on your students’ language level, you can allow
discussion in any language to ensure that a maximum

number of students participate.

(GG GRS

OBJECTIVES:

¢ Toreduce stress.
¢ To give time to prepare spoken interaction.
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3.7 ACTIVE READING SYLLABUS

Students may find it difficult to engage with compulsory reading

in English. They read more slowly, memorise less easily, and
challenging language can make it hard for them to get an overview
of the arguments. Their reading can end up as somewhat superficial,
and indeed many students will completely avoid it.

An active reading syllabus supplements each reading task with a
series of activities that are designed to help the students to focus
on the key themes, to understand and learn new vocabulary and to
come to your class having engaged with the material.

If the tasks are to be done before the lecture, they should probably
focus on appropriating new material. You can also ask students to
add to their answers during the course, meaning you can move into
more analytical types of questions.

Questions/activities for pre-reading might cover areas such as:
¢ definitions of key terms;

¢ matching words to definitions;

¢ labelling paragraphs;

¢ structured questions to help check understanding;

¢ giving examples from their own knowledge.

Contact the TEA Project for help in developing your own active
reading syllabus.

OBJECTIVES:

¢ To enable more engaged active reading.
¢ To ensure more students do the pre-reading for a course.
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3.8 CONCEPT EXPANDER

Not only do we want students to remember key concepts, we want
them to be able to go beyond a superficial understanding of the
vocabulary. A concept expander encourages the students to link
new concepts to related words and potential consequences within
their specific content learning. Graphically organised, the concept
expander may look like this:

TERM Carbon footprint

KEY WORDS & Responsibility ¢ C.hoice ¢ Sustainability
. ¢ Damage ¢ Lifestyle

SUMMARY Each person chooses to live a sustainable lifestyle and takes

STATEMENT : responsibility for reducing damage to the environment.

: ¢ Ecological balance (less extreme weather)

: ¢ More secure future (cleaner air)

CONSEQUENCES : ¢ Global citizenship (thinking globally, acting locally
. ¢ Well-being (fewer respiratory illnesses)

¢ The citizens of the globe will have a more secure future if
SUMMARY : ; .
STATEMENT . they work to reduce each person’s carbon footprint and

¢ increase ecological balance and well-being.

(Adapted from P Mehisto, D Marsh and M Jesus Frigols. (2008), Uncovering CLIL: Content

and Language Integrated Learning in Bilingual and Multilingual Education, London: Macmillian
Education, p. 149)

OBJECTIVES:

¢ To encourage language and content development.
¢ To support language in context.
¢ Touse key terms actively.
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4.1 TECHNIQUES FOR ASSESSING

STUDENT UNDERSTANDING

Many of the activities in the previous sections are effective ways
for assessing whether learning is happening. It is important to get
aregular picture of whether the students are learning what you
think they should be.

We make a lot of assumptions about the acquisition of knowledge
of our students, but we are very often wrong!

¢ The acquisition of specific knowledge or concepts.

€ Their understanding of specific terms (possibly in comparison
with the same terms in French or another language).

€ Their capacities in key skills for your course (e.g. the application
of scientific data about environmental change to the analysis of
newspaper articles).

GO TO:

Entry/exit ticket

One minute paper
Quizzes/opinion polls
Key terms
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4.2 SELF ASSESSMENT

TECHNIQUES

In self assessment, students reflect on and assess their own
progress and knowledge, ideally against a clear set of criteria.

They don’t always need to communicate the results to the teacher,
but if they do, it does enable the teacher to adapt their teaching if
there are major areas of misunderstanding.

¢ General rating (e.g. How confident do you feel about the
material learned in today’s lesson? Rate from 1-5).

¢ Specificrating (e.g. Rate the following areas covered today
from 1 (easy) to 5 (hard)).

¢ Specific feedback (What did you find difficult about the
preparation exam that we did last week?).

OBJECTIVES:

¢ To enable students to reflect on what they have learned,
their strengths and weaknesses.

¢ To deepen their understanding of the expectations of the
teacher by engaging with assessment criteria in an active
way.

¢ To give the teacher a portrait of how their students feel that
they are doing.

¢ To open up channels of communication and help students
feel less anonymous in a big course.
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4.3 PEER ASSESSMENT

TECHNIQUES

In peer assessment, students assess each other, ideally against a
clear set of criteria. It is useful for the students to follow the same
assessment procedure that you follow. This helps to deepen their
understanding of what you will expect in the final assessment and
how you will evaluate them.

é N

The students are invited to complete a feedback sheet for
presentations given by their peers. They can give a grade and a
comment under a number of criteria including: critical analysis,
quality of the presentation, language, time-keeping and

originality.
\ J

Even if you don't give students the final word on grading, always
ask for their evaluation before giving yours. When you give your
feedback, explain your thinking and justify your grades at each
stage. Compare the two assessments to identify gaps.

NB: Students may need time to become effective at peer
assessment. Some are overly generous, others unnecessarily
harsh!

OBJECTIVES:

¢ By giving feedback, students engage more meaningfully
with what is expected of them and what they will need to
do in their exam.
¢ To give the teacher a picture of the students’ perceptions of
the exam requirements.
Teav
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4.4 BACKGROUND

KNOWLEDGE QUESTIONNAIRE

Give your students a short, simple questionnaire at the start of a
course or before the introduction of a new unit. It could be designed
touncover students’ preconceptions, but you can adapt it to address
any areas you wish.

Use the questionnaire again at the end of the unit, and repeat the
exercise, or share the initial findings with students.

You could ask the students why they signed up for your course or
what they hope to get out of it.

Add in a section that requires the student to write a short
paragraph for a quick view on their written skills.

TEA Project advisors can help you to analyse the work from a
language perspective.

OBJECTIVES:

¢ To obtain a quick picture of the students’ knowledge or
experiences in an area.

¢ To establish early dialogue between the teacher and
the students.
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4.5 THE MUDDIEST POINT

At the end of a lecture, ask the students to write down ‘the
muddiest point’ on a piece of paper or an internet platform. This
means that they indicate the part of the lecture that they found
the most difficult to understand because it wasn't clear, it was
challenging or it was confusing.

Extend the question to check whether language confusions were
part of the problem.

Your experience will also tell you what students are likely to find
difficult, so you can give them options to choose from.

OBJECTIVES:

¢ To enable students to communicate which areas are difficult
for them.

¢ To enable the teacher to establish whether they need to
return to a particular subject or not.
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4.6 MODEL EXAM QUESTIONS

Give students several examples of previous answers to exam
questions which are similar in style to the questions that they will
need to complete. Ask the students to grade the answers, giving
reasons for their decisions. Ideally provide them with the same
rubric that you will use.

Provide a weak, average and strong answer to the same question.

Compare your grades to the students’ and explore the
discrepancies.

Give students clear feedback on the strengths, weaknesses and
common mistakes from previous years.

Use the opportunity to stress that language is less important than
content.

OBJECTIVES:

¢ To demystify the exam grading process.
¢ To give students deeper engagement with what will be
expected of them.
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4.7 WRITING EXAM QUESTIONS

When you are writing your exams or assessments, consider
different question types to minimise the interference of

language related problems that might block communication of the
student’s content knowledge.

Research shows that students working in a second language are
more likely to be penalised by long form exam answers.

LOW LINGUISTIC DEMAND

Multiple choice questions.
Multiple choice gap fill.
Matching (text with visuals).
Sequence texts.

IO R

¢ Graph analysis with sentence matching.
¢ Full sentence answers.

HIGH LINGUISTIC DEMAND

€ Open questions with short answers (250 words).
€ Questions with ‘justify’, ‘discuss’, ‘argue.
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4.8 VISUAL REPRESENTATIONS

Ask the students to review what they have learned by presenting
information in a graphical or visual format. This might use charts,
concept maps or diagrams and can include the use of both key
words and images. Depending on the needs of your students, you
will need to decide how much initial information you want to give,
and whether you provide a template for the concept map. You
could consider:

¢ No pre-prepared template or information. The students have to
choose the key words and/or images themselves and construct
adiagram to show the relationships between them;

¢ A partial template with some key elements provided but with
space for students to add their own words and ideas;

¢ Afull template with blank spaces and key words provided. The
students then fill in the gaps.

Use these mindmaps to gain an understanding of how well the
students have grasped the course material as well as to give
feedback. You may not have time for individual feedback but taking
two or three examples (anonymised if necessary) and sharing your
evaluation with the whole group will be very valuable.

OBJECTIVES:

¢ To give students the opportunity to synthesise their
knowledge and understanding.

¢ To gain an understanding of how they understand
relationships between ideas and concepts.

¢ To give feedback on higher level conceptual understanding.
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